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Nature of the Problem: The mastery of good 
English usage In speech and in writing presents 
different problems for each individual. Varia­
tion in background, reading habits, and associa­
tions affect the attainment of language abilities 
to a considerably greater degree than they affect 
in other subjects of study. Added to these 
variations are those of native mental ability that 
affect all learning. It is apparent, therefore, 
that efficient and successful teaching of correct 
English usage demands a method that Is flexible 
and individualized, adaptable to the particular 
needs of each student.1 
This program Is planned to meet as near as possible, 
the individual needs, interests and abilities of the fresh­
man students of the Timpson High School. It offers opportu­
nities for choice of materials and for correlation of sub­
ject matter fro© other fields of study. 
"It is based on the assumption," according to 
©akin, "that English is not an Isolated subject 
to be confined to the English Classroom for one 
period a day, five days a week; it is a funda­
mental tool, an essential to the complete under­
standing of all subjects."2 
The activities suggested ar© intended to make the 
work in language applicable to life situations. Provision 
• I I 
L. J. C*Rourke, ,id« 1n flngMfih IlSflgn (Florida: 
The Psychological Institute, 1949), p. V. 
^ Dorothy Dakln, flnw ;To Touch. High finhnnl angl ish (Boston: D. C. Heath Co., 1947), p. 13# 
lias been made for the development of thinking of th© 
students through oral and written activities. 
Edna Sterling in Volume 17 of the College of Educa­
tion Records. December,, 1950, wrote an article titled "The 
Language We Need." She thinks that the relating of the 
language in the school to real experiences, to thinking and 
living in the school and community is the greatest single 
responsibility of English teachers.1 
In volume twenty-six of The Clearing House. James 
Gulick in an article titled "It Takes Grammar To Produce 
Literates" challenged the accusation made by J. H« Hook that 
"Teachers waste billions of pupil hours when they deal at 
length with the mechanics of grammar instead of teaching its 
> 7 • 
practical use mora briefly and more sensibly." He holds 
that much of this alleged wasted time is now actually devoted 
to practical usage, and that to Shorten the time now devoted 
to grammar as it is now being taught is to turn our graduates 
o 
who are something less than literates. 
In the Ninth Yearbook, "A Modern Program in English" 
is a suggestion of what should be included in a modern high 
school English program. Hatfield and Barnes make it clear 
that English is not a body of subject matter to be learned, 
^Edna L. Sterling, "The Language We Need Today," 
College of Education Records. XVII (December, 1950), p. 21. 
£ 
James Gulick, "It Takes Grammar To Produce Literates, 
The Clearing House. XXVI (February, 1952), pp. 356-358. 
3 
tout a series of inescapable or desirable experiences, in 
which tb3 school offers such guidance as is necessary to 
insure success,* 
Cross and Carney say: 
«. .language is the means of communication of 
human beings, and so it is the basic stpdy in 
school. Without a mastery of a means of communi­
cation, all the phases of education are meaning­
less. English studies will give the adolescent 
American boy and girl his or her rightful heri­
tage - a feeling of security in the use of the 
English language, and the habit of reading good 
literature for leisure hours as well as for 
utilitarian purposes.2 
Lucia B. Mirrielees stated; 
...that a teacher of English must aid each 
pupil to develop himself at his own rate and must 
assist him to integrate what he learns at school, 
at home, and in his community. Many teaohsrs add 
a second principle. Teachers of English must 
attempt directly and indirectly so to form the 
minds of their pupils that these potential citizens 
will uphold rather than menanoe those democratic 
ideals we assert bat as yet have failed to achieve.3 
This research has revealed that both teacher and 
student are becoming more concerned about language needs. 
Helen F« Olson in the summer of 1951, observed, in a univer­
sity, a group of teachers with experience ranging from one 
— T 
W. Wilbur Hatfield and Walter Barnes, "a Modern 
Program in English,* The Ninth Yearbook. Department of 
Supervision and Directors of Instruction, National Education 
Association, Washington, D. C., 1936, Chapter II. 
2 3. A. Cross and Elizabeth Carney, Teaching English 
in High School {Lew York: Macmillan Co., 1940), p. VI. 
3 Lucia B. Mirrielesa, Teaching Composition and 
Literature (Chicago: Hare our t-Bra ce Co., 1931), p. 4. 
year to fifteen years discussing the perennial question of 
how to teach English well* She reported this observation: 
After much discussion on "language fundamentals" 
or "basic skills" the group evolved this definition 
for the above quoted term: The basic skills of 
language are those needed for successful performance 
in all areas of language - observing, listening, 
reading, speaking and writing#! 
01son*s conclusions are that: 
Integrated-unit teaching involves, first, a 
careful allocation of contents, language emphasis, 
and supporting skills to each level of work, the 
kindergarten through high school. Second it 
involves planning of basic units within the crea­
tive, individualised teaching to meet the special 
needs of every member of the class# Third, it 
involves a complete cycle at language experiences, 
receiving impressions, assimilating impressions, 
and expressing thought, Fourth, each unit includes 
activities that use the language processes of 
observing, listening, reading, speaking, and writ­
ing.2 
The factual picture of problems and point of view 
about the language situation of more than two hundred college 
freshmen was presented by Anne L# Campbell# In answer to 
her question, What shall I tell your principals? the students 
gave varying replies. 
Among toe answers were these: 
1. We do not get enough grammar, we have little 
knowledge about tense form, capitalization and punc­
tuation. 
3. The English usage test we take in college 
presents problems we do not know. 
f— " Asian F# Olson, "How to Teach Basic Language Skills," 
Journal. XL (December, 1951), p, 615. 
2 
Ibid*, p. 617. 
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3. The composition writing required in high 
school does not prepare us for the same kind of 
work in college. We write one or two themes at 
home, while in college we are required to write 
at least ten in one semester* 
4* We have learned that writing is a skill 
which oom.es through practice. 
5. We have discovered that diagramming does 
not help us express our thoughts in clear, well 
organized sentences. 
6. Four years of English should he required 
of all high school students. 
7. we should be taught to read for compre­
hension, we fail in our reading and find our 
other college work difficult because we cannot 
read, 
8. Too many of our English teachers are too 
lenient and too liberal with grades. At home we 
made A*s and B*s. In college we barely get by. 
9. English teachers at home do not show 
suoh concern about us* This is reflected in 
their failure to acquaint us with the use of the 
library, research, test and many other skills 
we must have in college and actual llfe.l 
To the unheralded cries as those of the freshman 
students of Prairie View College, to the never-satisfied 
longing of the English teacher to do the job better, and 
chiefly, to the apparent needs of the freshman students of 
the Timpson High School, the writer is proposing a program 
that will provide better opportunities for students to im­
prove their oral and written language skills. 
The writer has discovered, after many years of teach­
ing high school pupils, that there is very little carry-over 
Anne L. Campbell, Report to Third Annual Principals 
Conference (unpublished), March 6, 1953. 
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from Isolated drills and memorized rules in grammar Into 
actual life practice* The whole idea is to fuse as much as 
possible the materials and activities presented in the 
Timpson High School so that pupils may huild a well rounded 
and broadly intelligent personality* 
This is subject matter integration as Hatfield 
explained it in in Experience Curriculum, which gives ua 
pattern courses based upon experiencing composition and 
literature* He says: 
Integration is the unification of all studies 
(and other experiences)* It comes about, for the 
most part, not through conscious combining of 
different subjects or activities but through the 
Initiation of vital activities which reach out 
into various fields and absorb food from the soil -
without regards to fences on the surface.1 
"English teaching, like other teaching, must be planned 
for boys and girls as they are, individuals standing in the 
need of specific opportunities and specific needs."2 All 
children, dull, medium, or bright are entitled to have syste­
matic, well ordered instruction in the skills involved in 
reading, speaking, writing and listening* 
Horn states: 
•..that an effective program can be carried 
out by even the smallest school* After all, nobody 
knows the school as wall as the teacher does, and 
nobody cares as much about the school as the teacher 
does.3 
3ff« Wilbur Hatfield. An Sxperianoe Curriculum in 
English |Hew York: 0. Appleton-Century Co., 193oJ, pp. 261-262. 
Gross and Carney, op* olt.. p. 117. 
Gunner Horn, "The Teacher of Public Relation," English 
Journal. XXXIX (May, 1950), p. 243. 
7 
The guiding principles and materials used la this 
program are in keeping with the trends of modern methods of 
teaching language in secondary schools. 
This research revealed that the schools are setting 
up programs that will he useful to the papila. "The trend 
is toward the practical, the factual, the useful, and toward 
a fusion of all related subjects."1 
The writer agrees with Olson that the unit-type of 
approach makes possible a thorough, steadily progressing, 
step-by-step-training in the use of the English language. 
It also provides opportunity for teaching the basic 
skills. The students learn through repeated meaningful 
experiences and not through Isolated drills. 
In the light of the above finding the writer is pro­
posing to organise a program for the freshman class in English 
at Timpson. Basically the program will be similar to those 
described by Olson. It will be different, however, in that 
it will be peculiar to the needs, interests, and abilities of 
the pupils of the T imp son High School eomramity as determined 
by the instruments used; in the project. 
Scone of the Problem.—For many years the writer has 
observed with interest the varying degree of progress of the 
pupils of her English Classes in the limps on High School. 
She has observed the strong ones as well as the weak ones. 
Cross and Camay, op. cjt.. p. 45. 
8 
In school the pupil*s scores mad© in English classes were 
compared with scores made in other work* Results from tests 
given to freshmen students entering Prairie View College were 
studied, and the writer has had the opportunity of working 
with some of her pupils in actual life situations* From the 
above observations and reports the writer discovered that in 
the transition from the classroom to actual life situations 
there is too much loss* There is too great a difference in 
a knowledge of what is correct English usage and the practical 
application of correct usage in everyday life. 
The pupils, too many of them, seem to study English 
because it is a requirement and not because it has present 
and future utility for them. The writer feels that there is 
a cause for this lack of carry-over and is seeking a solution 
by taking a different approach, 
"Assignments growing out of the experiences in the 
school curriculum result in longer, and more vivid themes than 
those written on assigned topics, 
The student should not be taught about language, but 
rather should b® given extensive experience in using language 
for purposes of communication* "The logical assumption is 
that in all areas learning will be strengthened by intensify­
ing experience and multiplying the media for communioati on of 
thoughts, ideas and impressions***2 
1 — — _ 
Roy I* Johnson, ̂ Introduction,* Education and The 
Mass Media of Communication, Research Bulletin. (1949-1950), 
p, 5, 
Z 
Cliffora P. Prober, "Snglish Composition,* Revlaw 
of Sdaoatloaal Beseairoh. XIX (April, 1949), pp. X3S-136. 
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Purposes of the Problem.—The purposes of the pro­
posed language program for the Timpson High School freshman 
class are as follows; 
1« To help the student meet as effectively as possi­
ble, circumstances involving the use of language. 
2. To prepare the student for life*a situations by 
giving him what he needs and permitting him to designate his 
needs through his everyday speech and writing. 
3. To stimulate the pupil*s interest in clear think­
ing in oral and written language. 
4* To encourage the pupil to have respect for the 
language he uses, to have special aims in literary study, and 
in the study of composition. 
Hypothesis. —Weaknesses in oral and written language 
can be overcome through learning what they are and then care­
fully making plans to do more effective teaching that keeps 
constantly in view the recognised aims of education. 
Sub-Problem, —limited knowledge of basic fundamentals 
of oral and written language restricts effective thought 
expression. Incorrect grammar, capitalisation, punctuation, 
and sentence sense show a lack of comprehension of language 
usage. The use of material within the Interest, ability, 
and experience of the pupil tends to improve his thinking. 
Significance of the Problem.—As teachers of English 
we have intrusted to us the most important task in the whole 
curriculum. ?ie teach the only subject that people use all 
10 
their waking hours,whether they are reading, writing, 
listening, thinking or talking- They probably use English 
in their dreams ** 
The writer became more ooncerned about the English 
program for freshman students in the Timpson High School 
when she noted the increasing number of drop-outs among 
students before finishing high school and the number of 
students who terminated their academic career with the high 
school diploma* These students ultimately make up the 
majority of our adult population* "An intelligent citizen­
ship is the basis of our democracy,* says Hook*2 These drop­
outs and high school trained students will enter almost 
directly into the democratic processes* They will have a 
large share in determining the future course of events in 
this country* 
H!hey are our saleswomen, farmers, hairdressers, 
clerks, telephone operators, gas station attendants, 
waitresses, insurance-campany employees, housewives, 
and many others* For too longer time we have given 
these students simply a watered - down version of 
the course taught to college preparatory students. 
We are at last beginning to realize how tragically 
we have evaded our responsibility*"3 
1 Horn, on. Pit,, p, 243. 
_ . „ "• Hao*. teaching of Blah Sohool English (Sm 
York: Ronald Press, 1950}, p. 26* 
Dorothy 0* Potter, "An English Program," English 
Journal, XLXX (December, 1953}, p* 502 
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The English Placement Test given to freshman 
students entering Prairie View College has revealed many-
low grades and some failures among the students from the 
Timpson High School. These failures were among those whose 
knowledge of grammar, punctuation, spelling, usage and 
sentence sense was poor la high school. 
The writer feels that these failures are possibly 
due to a lack of ability, on the part of the student, to trans­
fer a knowledge of the use of fundamentals of language skills 
learned into practice in real life situations. 
Teacher-load and teacher training have contributed 
greatly to these failures,* For some of these students all 
of their grammar school and two years of their high school 
English were done in schools where one or two teachers taught 
all the subjects in all the grades from one through ten. 
Hone of these teachers had majors or minors in English nor 
had they had any special training in the subject.2 
Whether the students continue in school and seek 
higher education or end their training with the high school 
or freshman level, the writer is concerned with a program 
that will meet, as near as possible, the oral and written 
language needs, whatever the special interest or plan of 
the student for the future be. 
Delimitations.—It is the hopes of the writer that 
the proposed program might be helpful to any teacher of language 
~ • _ __ 
Koos, Leonard, and others, administering in the 
Secondary Schools (Hew York: American" Book Co., 1940), p. 406. 
Hook, op. olt.. p. 23. 
IS 
bat It is especially designed to meet the oral and written 
language needs of the freshman class of the Tlmpson High 
School* 
Definition of Torres«—Dafiniti oris are omitted because 
the terms do not necessitate any special definitions* 
Belated Studies.—This research has revealed that other 
persons have written on subjects of this nature* Belated 
studies have been made and many articles have been written on 
the improvement of language uses* 
In 1943 Katharine Spradley of Stephen F. Austin State 
Teacher's College* Nacogdoches* made a study of "Controversial 
Trends in The Teaching of English" in which she investigated 
the trends of thought that are prevalent now as to the methods 
of teaching English in high schools* with attention given to 
the experience curriculum* She pointed out: 
..•that English teachers strive to be progressive* 
but do they know how when so many theories are pre* 
valent? One faction is in favor of the return to the 
formal procedure; whereas* another advocates the pro­
vision for wholesome experiences in individual needs. 
Her conclusion was that tee most effective program 
will include bote formal procedure and provision for 
purposeful experience* The student needs facts* self* 
decipline* and well-planned experiences *1 
la 1951* Lillian Shepard of Prairie View A* and M* 
College mad© a study of written composition with tea purpose 
of employing methods and techniques of teaching English 
Grammar and literature to meet tee varied needs of high school 
mmm*m iui":i"iimiMi 
Katharine Spradley* "Controversial Trends in tee 
Teaching of English," (Unpublished Master*s Thesis), 1943, 
Stephen F* Austin State Teachers College* Nacogdoches, Texas 
13 
English students on a level according to their cultural 
background. The best way to teach any subject is to relate 
it directly to the experiences of the student that he may 
read "out" of it something of human interest to himself,* 
Willie Helen Carrol of Prairie View A. and M. College 
• X 
made a study in 1947, "A Study of Functional Grammar," her 
recommendation "was that a need for better and more competent 
teachers of English, She also recommended not confining the 
teaching of English to the textbook. She emphasized the 
experience curriculum for effective teaching of functional 
a grammar. 
Rowena Weatherly Keatts of Prairie View A, and M, 
College made an experimental study in 1949, on "A Proposed 
Program of Language Arts for the Eighth Grade in the Douglas 
Elementary School," Mexia, Texas. She concluded that teachers 
should point their work directly toward helping the children 
meet effectively their own social situations, teaching them 
that cooperation and working for the common benefit of man­
kind are the host ways of achieving prestige and success. The 
1 * 
Lillian J, Shepard, "A Study of Written Composition 
To Show How They Reveal the Cultural Background of One-
Hundred Cameron High Students," Cameron, Texas, (Unpublished 
Master*a Thesis), 1952, Prairie View A, and M, College, 
2 
Willie Helen Carrol, "A Study of Functional Grammar," 
(Unpublished Master's Thesis), 1947, Prairie View, A. and M. 
College. 
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general objectives of speech training in the school is to 
develop within the individual those processes that will 
enable him to live effectively in whatever life situation he 
may find himself,3 
According to Gladys M. Kogan in "A Study in Improving 
the Spelling Habits of High School Pupils at Pic hard High 
School," Brenham, 'Texas, the public supporters cf education 
use spelling to gauge the quality of a young person's educa­
tion, She recognizes the fact that many teachers will deny 
the assertion, but contends that educated persons are expected 
to spell correctly; and as long as this is true, the responsi­
bility of teaching spelling will have to lie in the hands of 
all teachers of English, She continues with the statement 
that there seems to be no immediate prospect of reforming 
English spelling and since errors in spelling are so severely 
penalized schools are left no alternative but to teach the 
child, as efficiently as possible, to spell. She points out 
that much poor spelling arises from indifference and, that 
student interest in spelling improvement must be stimulated 
before achievement can be expected, Mrs, Hogan concludes by 
saying! 
...that once interest is stimulated pupils will 
learn to spell regardless of method of instruct!on 
used,** 
j — 
Rowena Weatherly Keatts, mA Proposed Program of Lan­
guage arts in the Douglas Elementary School," Hexla, Texas, 
(Unpublished Master's Thesis), 1949, Prairie View A, and M, 
College* 
2 . 
„ ̂  Gladys 3. Hogan, "A Study in Improving the Spelling 
Habits of High School Pupil's," Brenham, Texas. (Unpublished 
Master's Thesis), 1953, 
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Jewelle L. Allen in "A Comprehensive Study of Common 
Errors in Grades Seven through Ten in the Carver High School, 
Amarillo, Texas, and Suggestions for Improving the Teaching 
of Grammar," says: 
...that life has a purpose and value for all far 
beyond the attainment of a specialized skill: that 
there should be a balance between the acquisition of 
skills and the development of a sense of appreciation 
awakened by the desires for correct usage. 
She quotes Wilbur Hatfield: 
"...that correct grammatical usage does not exist 
apart from expression but as an aid to expression." 
As a result of her study of errors in expression both 
oral and written in the Carver High School she reached the 
conclusion; 
...that constructive work in grammar must be 
motivated by the teacher. The wise teacher will seek 
to create a desire for accurate, clear, forceful 
language. She found that pupils no longer learned 
for the sake of knowing, but because a body of infor­
mation had utility for them. In grammar the pupil 
finds joy in mastering form that help him in making 
the kind of expression he desires to make. Mrs. 
Allen further stated that teachers of grammar should 
agree on essentials that pupils should master, con­
fine their teaching to these forms that oause trouble, 
and lend their efforts to see that the pupil master 
these forms. 1 
William L. Armstrong's "A Survey of Errors in Senior 
Grammar at Lincoln High. School," Dallas, Texas, stated: 
...that the major aim of the survey is to improve 
the grammar used in composition, informally, oral or 
written. Students may be taught to write and speak 
good English without receiving any special instruc­
tion in formal grammar. The best English teachers are 
emphasizing correctness in oral and written speech, 
including such details as sentence sense, 
Jewells L. Alien, "A Comprehensive Study of Common 
Errors in Grade Seven through Ten in the Carver High School, 
Amarillo, Texas, and Suggestions for Improving the Teaching 
ih&PWFmtMaster's Thesis), 1953, Prairie 
16 
clear enunciation, verb form, paragraphing, spelling, 
and punctuation. Armstrong recommended (1) a better 
understanding of the needs and problems of the 
students in grammar, (2) seeking the cooperation of 
every department to improve better written and spoken 
gramar, (3) that all teachers take part in tbs 
making of the curriculum, (4) that teachers should 
qualify for the position to which they have been 
elected or assigned#! 
In "A Study of the Analysis of .Errors Made by Prairie 
View freshmen for the Year 1944-1945,* Julia K. Dean's basic 
assumptions were that: 
1# the errors made by freshmen in Prairie View 
were general; 
Z m  the errors can be analyzed on the basis of 
data secured from folders; 
3. the special needs of freshmen may be met 
through an attempt in remedial work. 
it 
Her study disclosed that the actual status of 
freshmen could be assured, analyzed, and their 
weaknesses found. She concluded by supporting the 
belief that grammar should be taught more inten­
sively in the secondary school. The limited in­
vestigation showed that the present study does 
reflect the general situation.2 
The Survey of literature made by the writer seems to 
reveal that the problems cf freshman students of the Timpson 
High School are not far different from the problems of students 
represented in general. The possible causes for these prob­
lems range froa a limited environmental background to haphazard 
teaching as was pointed out in the study made by Julia Dean# 
William L# Armstrong, "A Survey in Senior Grammar at 
the Lincoln High School," Dallas, Texas, (Unpublished Master's 
Thesis),̂ 1947, Prairie View A. and M# College. 
Julia K. Dean, "A Study of the Analysis of Errors 
Made by Prairie View Freshman for the Year 1944-1945," (Un­
published blaster's Thesis), 1945, Prairie View A, and M. College. 
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According to Shepard, local conditions of pupils greatly 
influence the type of errors mad© and the difficulty a teacher 
experiences in eliminating the errors. The differences in 
th© point of emphasis by teacher® vary from school to school* 
< i , t-
The one highly encouraging satisfaction that the writer gained 
from the studies is that, fundamentally, each teacher used 
in this research Is working toward the same goal, that is, an 
improvement in the total use of the English language. 
The writer agrees with Hogan and Spradley that teachers 
of English should not worry too much about the methods used 
so long as they have the same goal in view and are experiencing 
progress toward that goal* Teachers of English are definitely 
agreed upon these points: "Language is a means of communication 
of human beings and without a mastery of it all other phases 
of education are little less than impossible! "that correct 
usage must be taught and taught thoroughly to breakdown bad 
habits and substitute accepted language patterns; "that to 
be effective, language Instruction must be in alignment with 
f 
certain inajor principles related to the child growth and devel­
opment as: readiness, individual differences, native ability, 
aptitude, rate of growth, experimental background and emerging 
interests,̂  
r-
Cross and Carney, op* oit*. p. 18* 
« * , Hoberfc C. Pooley. Teaching English Usage (Hew York: 
D* Appleton-Century Co., 1S46), p. 5. 
3 
Mildred A* Dawson, Teaching Language in the Grades 
(Hew York: D. Appleton-Oentury Co., 1931), p. V* 
CHAPT3R II 
We all inherit a great deal of useless knowledge, and 
a great deal of rals information and errors, so that there is 
always a portion of what hare been told that must be discarded. 
But the cultural heritage of our civilisation that is trans­
mitted to us - our socially pooled knowledge, both scientific 
i - -i •' ' • . -
and humane - has been valued principally because we have 
believed that it gives us ao cur a to maps of experience.3. 
This proposed program is based upon the principle that 
every situation or pupil experience in and out cf school that 
calls for ooruiaunioatlon or self-expression offers an opportu­
nity for building language skills, 
Tressler says: "..in peao© and in war a democracy 
needs citizens with skills in listening, reading, thinking 
and In precise, forceful expression of ideas. "2 
The writer's responsibility is to see that each pupil 
is taught the skills h© needs so that ho can use language 
with steady increasing success and self-confidence in various 
home, school, and eomminity situations in which he finds him­
self. 
1 1 1 • 1 M-
r S* ^yskawa. Language in Action (Hew York: Haroourt-
Brace, Co., 1941), p. 25. 
tv> n S* ?»KMe8aler^^Bht• Jg,ourse One {Boston: 3. C. Heath, Co., 1950), p. Ill, 
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"Some responsibilities are common to all teachers 
in secondary schools. Such responsibilities are usually 
listed as general aims." For our purposes, however, we may 
accept the 'Cardinal Principles' suggested by the United 
States Bureau of Education," says Hook.1 According to these 
principles, the secondary school needs to guide its students 
toward seven goals: health, command of fundamental process, 
worthy home membership, vocation, citizenship, worthy use of 
leisure, and ethical character. 
fMl secondary teachers share in working toward these 
goals. The teacher of English has partial responsibility 
a 
for each goal." 
Beside shared responsibilities the English teaoher 
has special responsibilities. The tool English, as some 
educators sometimes call It, is related in some way to all 
knowledge and to all life's activities. The assertion made 
that English should not be taught as a separate subject 
according to Hook has not proved satisfactory. 
"In theory we may approve of integration and even the 
abolishment of English teachers, but experience, so far, has 
failed to prove the wisdom of either elimination or complete 
integration. 
Ther« l& a need for the teacher of English - for 
the teacher who recognizes one big responsibility in 
teaching the vaguely defined subject we call English. That 
1 




Ibjjg,. , p. 28. 
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responsibility is the Improvement of verbal communi­
cation, ... .communication is a two-fold process, 
sending and receiving."1 
The work of the English teacher is to improve both phases of 
the process of communication through the betterment of writ­
ing, speaking, reading and listening# 
The question may arise," says finder, "When 
do we teach children the use of the comma#" On 
this point although there is a strong tendency 
toward teaching the arts by means of interest-
centered units, yet this does not mean that as 
these activities get underway pupils will not 
stop for twenty minutes to consider needs in 
spelling or how to organize a report, or that 
they will not stop at the close of their activi­
ties to examine their weaknesses and study speci­
fic points of need.2 
"Back of any honest piece at writing is the personal 
experience of the writer; in interpreting that experience he 
attempts to serve both himself and the potential reader# "3 
In the light of what has been happening among the 
graduates of the Timps on High School and to the increasing 
number of students who leave school after their first year in 
high school, the writer feels that there is a need for a 
change of program and a redirecting of emphasis in the lan­
guage skills. 
To organize a more effective program it is necessary 
to find out more about the pupils concerned# "Ho longer is 
readiness left to chance; it is produced."4 It is the hope 
1 
Ibid# 
TTTT Aplanty," BpgXlah Journal. 
XLXX {S0ptwiTiO03? 9 1953) | p» 324# 
_ kou La Brant, We Teach English (New Yorks The Maomillan 
Co., 1951), III. 
r # A* b?0ŵ 9H» "Readiness for Subject Matter 
Learning," ESA Journal. XL (October, 1951), p# 445# 
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of the writer to ©enter attention upon the importance of 
the learner's experience and background as a basis for guid­
ing and directing his development through this area of school 
experiences* 
Experience is the best of all schools says Harfield. 
The sohool of experience is the only one which 
will develop the flexibility and power of self-
direction requisite for successful living in our 
age of swift industrial, social, and economic change. 
To inculcate authoritarian beliefs, fixed rules of 
conduct, unreasoned and therefore stubborn attitudes, 
is to set our youth in futile and fatal conflict with 
the forces of modern life. By meeting situations, 
modifying conditions, and adapting themselves to the 
unchangeable, our boys and girls will learn to live 
in a dynamic and evolving world. Today more than 
ever, the curriculum should consist of experiences. 
It is, after all, the learner's experience with which one 
works in education, and it is here that the writer finds 
opportunity to make learning more meaningful and instruction 
correspondingly more effective. 
Hook says: 
...that students must be helped to develop the 
intellectual and emotional capacities for a happy 
and socially useful life. Ee states further that 
he the student be given the knowledge, the habits, 
the flexibility, that will enable him to meet un­
precedented and unpredictable problems. Ee needs 
to understand himself j he needs to work out harmo­
nious relationships with other people. Above all, 
he must achieve some philosophy, some inner center 
from which to view in perspective the shifting 
society about himj he will influence for good or 
ill its future development. Thus we attempt to 
develop the student's appreciation and enjoyment to 
r~— 
W# 'Hour Hatfield, An Experience Curriculum in 
English (New York: D. Appleton-C©ntury, Co., 1935), p. 3. 
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of literature, we must bo concerned with further­
ing a parallel development of his emotional nature 
and his understanding of llfe.l 
Miss Smith raised the question as to the direction 
research will take and answered it by saying: 
"...the trend in English teaching has been 
away from concern with the acquisition of mere 
skills and knowledge toward the more dynamic 
outcome measured in terms cf human behavior and 
development of personality, away from standard 
norms in the direction of individual growth. s 
One draws a similar idea from the artlole "The Devel­
opment of a Modern Program in English" taken from The Ninth 
Yearbook, which states that teachers and supervisors cannot 
go far wrong, however, if they keep in mind that English is 
not a subject of instruction but an aspect or element of 
experience, sometimes dominant and sometimes subordinate but 
never disconnected from the pupil's acting, and thinking, 
and feeling.® 
The acting, thinking, and feeling of pupils grow out 
of their needs, interests and abilities. To organize a pro­
gram of English for the freshman class of the T imp son High 
School that will meet their needs, interests and abilities 
and produce readiness for subject matter learning the writer 
used the following instruments: questionnaire, student auto­
biographies, letters and informal interviews. 
Ĥooks, op. olt.. p. 14£ 
Dora V. Smith, "Recent Procedure in Evaluation of 
?ro§?ams,H Journal of Educational Research. XXXYIII {December, 
1944), p« 271. 
w. Wilbur Hatfield and Walter Barnes, "The Develop­
ment of a Modem Program in English," Ninth Yearbook. National 
Education Association, Washington, D. C., 1936, Chapter II. 
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Preparetory to making the proposed program for 
the freshman class of the fimpson High School, the following 
questionnaire (See appendix A) was given to each member of 
the class on the day he registered for the course. There 
were thirty-seven pupils who filled out and returned the 
questionnaire. 
From the questionnaire the writer gained a knowledge 
of the interests, background and literary tastes of the parents 
as well as an Insight into seme of the experiences of the 
pupils. 
Tables 1 through IT, Appendix B show the occupations 
and educational training of the parents. The fathers for the 
most part, fall into the classes of farmers and unskilled 
laborers. The majority of the mothers are housewives. 
The fathers* education is limited to grammar school. 
Of the mothers thirty-four have grammar school education, two 
high school, and one la a college graduate. These findings 
will not only affect the child's attitude toward study hut 
will also determine in a large measure what he studies. 
According to Shephard: 
"When a student picks up his pen and paper to 
write, the subject matter which h© has at hand is 
that which is a part of his environment,..his 
friends, his family, his community, sometimes his 
opinion and his ideals. This kind esf material is 
of natural interest to him, and he chooses to put 
his mind on it because he likes it. Being accus­
tomed to thinking about It, he needs only to 
arrange the material of which he has supreme 
24 
command on paper his choice of subject and 
subject matter of composition reveals Ms cultural 
background."1 
fable V, Appendix C, gives the mediums of communica­
tion wltb the world of affairs as it relates to the spoken 
word. 
"Actual classroom practices used by teachers 
emphasise the fact that even the poorest broadcast 
on the air may be utilized in the field of language 
arts; it may stimulate discussion, develop critical 
analysis and appraisal, stimulate further reading, 
lead to writing constructive criticism, or creative 
writing based on desirable objectives*t,s 
In the proposed program the writer took advantage of all the 
interests which centered around these mediums of communication* 
Tables 71 through 711, Appendix D, gave the writer a 
reasonably clear picture of the pupil's interest as it relates 
to reading and outside activities* It is shown here not only 
what he is exposed to as reading matter but also what he likes 
best to read* 
"In spite of the rapid development of other 
means of communication, the newspaper remains 
the people's chief source of information regard­
ing current affairs... .clearly the intelligent 
reading of the newspaper continues to be a pri­
mary objective of the schools. 
The problem is not merely one of creating 
the ability to comprehend what is in the news­
papers and to utilize their numerous and excel­
lent services, but of developing Independent 
judgment with respect to biases present in news 
and editorial columns of the newspaper* "3 
1 Lillian J. Shepard, "A Study of Written Composition 
of One-Hundred English Students in the 0* I. Thomas High School 
for the Year 1951-1952, To Show They Reveal the Cultural Back­
ground of Students, (Unpublished Master's Thesis), p. 73, 
2 Lillian R. Kovotny, "Radio," Education and Mass Media 
of Comi unlcatleai, (1949-1950), p» 43. 
3 John J* Be Boer, "newspaper," Education and Mass Media 
of Communication. (1949-1950), p. 26* 
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Hobbies give almost unlimited souroes of interest 
and activities that a teacher of English may use to an advan­
tage in writing, speaking, and research# 
From table VIII (See Appendix E) the writer was able 
to get a picture of the Interests that the family group held 
in common. 
"In any social unit such as the family the members 
are bound together by deep emotional ties. Each personality 
is a force that profoundly affects and is affected by all the 
others.rtl 
These interests were used as source material for oral 
and written reports. 
The future plans of a pupil always create an Interest 
in group discussion. Table IX, Appendix F, shows the voca­
tional choice of thirty-three meters of the class. This 
furnished abundant material for reading, interviewing, oral 
and written reports and group discussion. 
Through the student's autobiography the writer gained 
a knowledge of the pupil's spelling, grammar, punctuation, 
sentence sense, usage and more information concerning the 
student's experience. (See Table X, Appendix G). 
The students autobiography has been overlooked by 
many teachers of English as a rich vein of student experience. 
An autobiography that is really vital induces the student to 
1 
The Staff of the Division on Child Develop­
ment and Teacher Personnel• Helping Teachers Understand 
Children. Washington, D. C., /unerioan Counclx of Education,1948. 
Pe/'r; R- Banks Library 
PrSL" ik! A: 4 u" Collage 
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look deep into himself* Kaplan has well said: 
"...this type of autobiography can be an 
Ideal dor ice for composition, enlisting as it 
does the unity of expression, the continuity 
of experience, and the emphasis on personal 
reaction*"1 
As a result of the autobiographies the writer not 
only found a rich rein of student experience but also became 
intimately acquainted with her students. She was able to 
point out avenues of happiness to the students who found little 
or no happiness at home and help them find security in a school 
family. 
This project or instrument helped students understand 
themselves and their fellow classmates* 
The student*® autobiographies were given back at the 
end of the first semester for them to make their own correc­
tions, see results in Table XI, Appendix H** 
From the thirty-seven letters written there were noted: 
90 errors in capitalization, 87 in punctuation, 99 in spelling, 
61 in ease form, 66 in subject-verb agreement, 70 in sentence 
fragments, and 71 in tense errors* of the 544 arrears made 
16.5% were capitalization, 15.9% punctuation, 18.1% spelling, 
11.2% case form, 12*86% sentence fragments, 12*1% subject-verb 
agreement, and 13.05% in tense errors. 
At the end of the first semester similar letters were 
assigned to be written to check the progress made in mastering 
skills. The results are tabulated in Tables XII and XIII (See 
Appendix  I . )  
v1 1 " — " 
Milton A* Kaplan, "Look into Thy Heart and Write," 
English Journal, XLIII, (January, 1954),"p. 13. 
*^Tote: (See Appendix K) 
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Of the total of 605 errors checked In autobiographies 
16.1% were capitalization, 17.1% were punctuation, and 17.8% 
were in spelling. The letters shewed out of a total of 544 
errors 16.54% were capitalization, 15.99% punctuation, and 
18.19% spelling. These analyses point directly to the trouble 
spot and serve to pin-point instructional efforts. 
At the end of the school year 1953-1954 the progress 
of the pupils in finding previously made errors and avoiding 
errors in original composition was enoouraging. Tables XIV 
and XV shew the following results: There was a definite 
improvement in all areas; the pupils still showed greater 
ability in finding previously made errors than in avoiding 
errors while composing; the areas that showed the lowest per­
cent of improvement at the end of the first semester showed 
the greatest percent of improvement at the end of the school 
year. This was possibly due to greater emphasis being placed 
on the skills in which the pupils showed the greates weak­
ness at the beginning. More specifically, the percent decrease 
in errors in letters written at the end of tie first semester 
in the area of capitalization was 53.3% at the end of the 
second semester 55.5%. Spelling at the end of the first 
semester showed a 27*2% decrease while at the end of the second 
semester it showed 53*6% decrease. Punctuation, which shaved 
a 31*1% decrease at the end of the first semester showed a 46.7% 
decrease at the end of the year. These three skills are 
selected because in both autobiographies and letters they 
ranked highest in the number cf errors made. There was 
£8 
however, a marked improvement in the use of all skills. 
From the informal interview the writer was able to 
learn some of the study habits, speech habits, and manners 
of expression of the student. The Informal interview gave 
further opportunity to establish a harmonious relation 
between pupil and teacher and between pupil and pupil. Lou 
La Brant contends that the informal talk greatly furthers 
the quality and freedom of written work whether the class be 
sixth grade, high school, or college level.1 
I — 
La Brant, op. oit.. p. 107. 
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guided, enriched, and made possible by the accumula­
tion of the past experience of members of our 
species* The invention of writing and the dis­
covery of all the arts and sciences offer us opportu­
nity not only for a richer life than any of our for­
bears enjoyed but also the opportunity to add to the 
sum total of human achievements by our own contribu­
tions, however small.1 
This thought coupled with the desire to give the Timpson High 
School freshmen English activities that will not only chal­
lenge their maximum mental abilities but will also give a 
degree of satisfaction that comes when one enjoys doing his 
work, has guided the writer in proposing this program of 
English. 
Pupils learn to speak, read, and write correctly only 
by constant practice in speaking, reading, and writing. How­
ever the fundamentals of good English - usage, grammar, 
sentence sense, punctuation, and spelling - still need to be 
taught but with such repetitive drill to make correct expression 
natural and habitual. 
"The notion that Johnny will be cured of his habit of 
saying »he don't by memorizing the rule for agreement of sub­
ject and verb is now, happily, almost obsolete. "2 
^Iiayakawa, o2j5_-oit.jl pp. 20-21. _ 
/» * Tresslar, English In ^otlon> Practice Book 35, (Boston, 1950), p. I. > 
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It is too much to expect, according to Hook: 
...that any school curriculum can he devised 
which will import standardised language habits 
impartially to children, for children are not 
impartial to language. Each child considers him­
self as a part of a cultural group. If he approves 
of the ideals of the members of the group, he will 
agree in his language and behavior with what is 
current within the group. If he considers the 
group to which he belongs to he lacking in social 
significance and on the * wrong side of the tracks*, 
he will select semis other cultural group as his 
ideal and train all his faculties to agree with 
the standards of that group. It is not a lack of 
good exauple or the presence of had examples that 
determines the final result. It is, in the end, 
always the cultural ideal of the individual him­
self which will be the selector of those examples 
he chooses to incorporate into his own linguistic 
patterns.1 
According to Potter: 
Instead of insisting that the pupil adapt 
himself to the facts of grammar, modern teaching 
adopts its presentation to the needs of the pupil.2 
The curriculum must change with the times, Hook 
said, "The good English Curriculum of 19 EO is not good in 
1950, because social, political, economic, literary, and 
educat ional  developments  have outmoded i t .  
The writer*a belief in functional grammar rather 
than formal will be shown in the program that is to follow. 
The Proposed Program for a 
Tear's Work in Freshman English 
This program is divided into units, The selection 
of topics around which the units are built is a personal and 
1 — — 
gHook, op. oit.. p. 35. 
December, T:x?§£^5f f^Jtar, English Leaflet, {November-
Hook, OP. oit.. p. 46. 
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variable matter, dependent upon the pupil»s needs, interests 
and capacities, available materials, and the interest of a 
particular class. The underlying premise is that the unit 
topic itself must be sufficiently worthwhile in content to 
merit inclusion in a year*s program. The writer agrees with 
Hook that a good unit combines work in reading, writing, 
listening and speaking. •*-
The following outline is a model and will serve as 
a guide to meet the varying abilities and interests of each 
succeeding group. 
Unit I 
Getting Acquainted with Ourselves and Others 
This unit is an attempt to help students meet many 
of the experiences and problems involved in the coup lex pro­
cess of growing up. 
Many opportunities are provided for writing, reading, 
speaking, and listening about SdCh problems as: 
1. knowing ourselves 
2. making friends 
3. developing conversational ability 
4. using correct etiquette 
5. trying to be liked 
6. exhibiting fair play 
1 
Ibid.. p. 48. 
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These problems will be developed through informal 
conversation about people who seem to gat along well with 
others; through written reports on people liked by staflents; 
through discussions of home and school responsibilities; 
letter writing in sharing personal experiences among students; 
and dramatizing simple courtesies used in the library, in the 
hall, in the office, on the telephone, and in the streets, 
1. Writing autobiographies 
2. Learning the accepted form of social letters 
3. Sharing personal experiences in letters 
Reading 
1. Learning about the different parts of books: 
preface, table of contents, and index. 
2. To compare with one's own experience 
3. Selecting and reading stories according to tasts. 
Speaking 
1* Learning courtesies connected with the use of 
the telephone. 
2. Learning the techniques of Introduction. 
3. Learning a few simple techniques of dramatizing. 
4. Sharing personal experiences and observations 
interestingly, 
5. Learning how to report to the class on group work 
or individual projects. 
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Listening 
Learning "to listen with an attitude of attention, 
friendliness and response. 
Unit II 
Our World of Science 
This unit is worked out in cooperation with the olass 
In general science. Developments in the field of science have 
created new interest among adults as well as among pupils of 
school age. The writer found little difficulty in stimulating 
a chain of questions about such topics as the atom bomh, first 
aide, prevention of diseases, preservation of foods, home 
appliances, and air conditioning. 
Many opportunities are provided for reading current 
science articles from newspapers and magazines, editing scrap 
books made in science class, group reports or field trips, 
becoming acquainted with scientists of the past and present 
who are making living more comfortable, listening for news 
reports on new scientific developments. 
Beading 
Learning to us® the textbook by method of surveying, 
questioning, reading and listening. 
2. To skim newspapers and magazines for science 
articles. 
3. To find main idea in a paragraph 
4. To enumerate the details that are relevant to the 
main idea. 
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5. To adjust reading speed to the purpose and 
content* 
6* To develop skill in comprehension* 
Writing 
1* Learning the form of a simple outline 
£. Learning to organize Ideas before writing 
3. Summarizing information 
Speaking 
1. To use good enunciation and articulation 
2. To use illustrative materials to make a talk 
more vivid and interesting* 
Listening 
Learning how to give constructive criticism tactfully 
Unit III 
People of Interest 
Personalities, local, national and international are 
usually interesting to freshman students. For unit three the 
writer used interesting personalities. The unit is not 
limited to famous people but plain. Interesting everyday folk 
are included* Things that make people interesting are what 
they do and what they say* 
The language skills listed below are developed by: 
1. Making a list of people who, the students think 
are interesting. This includes people of the 
past and present* 
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2. Report on men who are entertaining others, 
controlling others, and working with others, 
(ministers, physicians, athletes, industri­
alists, comedians). 
Reading 
1. Learning to use the card catalogue. 
2. Learning to make use of the library* 
3. Developing the vocabulary through the use of 
affixes* 
RrltiBR 
1. Keeping close to the point for the sake of 
clearness, 
2. Use of the comma with parenthetical words or 
phrases* 
3. Use of the topic sentence in a paragraph. 
4. Learning how to write a story from a picture. 
Sneaking 
1* Learning how to conduct a meeting* 
2* Participating in group discussion* 
3* Learning how to nominate a person fear an office. 
Listening 
To retell what is heard* 
Unit IV 
Sports 
The unit on sports Is selected because about this 
time of the year the school program of sports la reaching its 
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peck* Most people, young and old, ore Interested In some 
forra of sport# 
This unit will embrace such topics as: 
1# Favorite stars of the present as well as ths past* 
2* Hews reports of local games 
3« Personal experiences in sports* 
4* The social, economic or physical handicaps that 
sports heroes hare overcome* 
These problems will he developed through informal 
talks on local basketball and football players and track teams, 
written and oral reports on heroes and potential heroes ars 
assigned* Hews articles are written and edited* Heading 
articles on other games and reporting to class* Oral and 
written reports on Uegroea in sports to create opportunities 
for research* 
The following skills ars taught: 
* leading 
1* To get specific information* 
2. To follow specific directions* 
3* Developing vocabulary through the use of context 
clues* 
4. To develop skills in comprehension* 
writing 
To avoid sentence fragments and sun on sentences* 
Sneaking 
1. Learning to keep to the point. 
2* To tell a story with brevity* 
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3, learning how to sake a forceful beginning to 
a talk* 
4* Learning how to sake a conclusion to a talk 
that really conclude® and summarizes* 
Listening 




Most students of the freshman high school level are 
filled with the spirit of adventure and imagination* Unit 
five la chosen with the hope of taking advantage of this spirit 
not only in purely imaginative stories hut also common place 
happenings of everyday life* In this unit opportunities will 
he given for finding adventure in literature of the past and 
comparing it with adventure found in ocsamon place happening® 
of everyday life, the following skills will be taught: 
1, Locating places m a map* 
2* Developing vocabulary through varied meanings of 
words* 
3* to predict outcome* 
Vyltlng 
1* Hoteiling the story with brevity 
2* Learning the correct placing of adjectives and 
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adverb modifiers. 
3. Describing characters. 
Speaking 
1. explaining how to read maps, charts, and tables. 
£. Persuading others to read a book. 
Listening 
Listening socially to give and get enjoyment. 
Unit VI 
Newspapers and Magazines 
TMs experiment showed that pupils would read news­
papers and magazines when they were available. On taking 
inventory it was found that fourteen different magazines 
and five different newspapers were available in the school. 
This was sufficient to merit inclusion of a unit on 
newspapers and magazines. The following problems were listed 
for study: proper technique for getting the most from news­
papers and magazines; helping boys and girls get a richer and 
much more comprehensive understanding of the role that the 
press might play in community life; selecting good articles 
to be remembered. The following skills were emphasized: 
Reading 
1. To skim or browse through. 
£. To judge mood. 
3. To study index. 
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4. To locate different sections of newspapers 
5. Learning to proof read and edit. 
©. To evaluate and discriminate between fact and 
fiction. 
rritiar 
Xm To write headline® for a newspaper article. 
£. To write articles from headlines. 
3. To write ads of various kinds. 
Speaking 
1. To give oral reports from articles read. 
a. To use illustrative materials from magazines. 
listening 
For answer® to specific questions raaled In class. 
Unit VII 
notion Pictures 
In most rural communities (end Tlmpson Is not an 
exception) recreation for teen-agers presents a problem. The 
theater offers possibly the best outlet for leisure-time 
entertainment. Swery child either attended the movies or had 
a desire to d© so. l:ot everyone, however, knows how to eval­
uate a picture. Bomm problems that present themselves in 
this unit are: Did the picture hold attention? Was the dialogue 
believable? Did you learn anything from the picture you did 
not already know? 
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3, Story of pictures. 
Writing 
1. Reviews 
2. Social letters racaaxaanding stories* 
* 
3. Keeping records of movies seen. 
4. Effective use of adjectives. 
Sneaking 
1. Discussing the ways some actors or actresses are 
better than others* 
2. Retelling the story of the plot* 
3* Discussing the theme* 
Listening 
1* To compare pronunciations. 
2. To recognise main idea or theme. 
Unit YIII 
Nature 
The writer gives credit to the Glass in general 
science for this unit on nature. The chrystalline form of 
snow flakes; the food factory found in green leaves; and the 
signs of coming seasons are topics that will hold the pupil*s 
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interest not only in the science class bat also through 
the period in English. Opportunities will be given here for 
writing about nature*s gifts to man, the beauties of nature, 
man*s responsibility in oaring for nature*s gifts, the 
Influence of nature on what men do and how they lire. 
The skills emphasized are: 
Reading 
1. Kature poems for enjoyment and contents, 
2, Stories about nature from books and magazines. 
Writing 
1, Using adjectives to describe beauty spots in the 
community, 
2, Capitalization and punctuation in titles and 
quotations. 
Speaking 
1, Explaining star maps 
2, Explaining clearly the structure of leaves, 
3, Discussing conservation of natural resources. 
Listening 
To nature films to reproduce the story# 
Unit IX 
Vocations 
The unit on vocation Is purposely set at the end of 
the year. It Is about this time that pupils begin to think 
about what they want to do. If proparly guided they begin 
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selecting courses in preparation for their future jobs. 
This calls for: 
1. writing about vocations that interest the student* 
2. writing about people who are well known in their 
particular line of work* 
3. interviewing men and women who are succeeding 
in their chosen fields. 
4. reading up on possibilities of vocations that 
appeal to the student. 
Skills emphasized: 
Reading 
To follow directions 
1. Learning the forms of business letters. 
2. Learning how to fill in forms. 
3. Learning the proper method for requesting 
information about jobs. 
Speaking 
1* Using appropriate speech in conducting interviews. 
2. Learning the proper courtesies in talking with 
strangers. 
3. Recalling telephone courtesies 
Listening 
For any information on the vocation one is interested 
in. 
Note 
Approximately four (4) weeks were spent with 
each unit. Soma skills were taught before the unit; 
others as occasions arose during the unit. The amount 
of emphasis placed an each skill will be determined by 
the pupil's needs, (For a unit worked out in detail 
s e e  A p p e n d i x  J ) ,  
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Films? 
"Improve Your Pronunciation." 1 resit Coronet, 
"Improve Your Spelling." 1 reel, Coronet. 
"Making Sentence Sense." 1 reel, Coronet. 
"Planning Your Talk." 1 reel, Coronet, 
"Telephone Courtesies." 1 reel, Free - Bell Telephone 
Company 
"Writing Better Social Letters." 1 reel, Coronet. 
CHAPTER IV 
The general objective of English in the school is 
to develop within the individual those processes that will 
enable him to perform effectively in whatever situation he 
may find himself in our society* The objectives are reached 
by the continued development of those techniques and skills 
in reading, writing, listening and speaking* Reading is the 
medium by which a pupil receives information that has been 
accumulating through the centuries* Talking and writing are 
avenues through which people communicate ideas and learn how 
to cooperate successfully in our society* To comprehend the 
spoken language well one must be able to listen intelli­
gently* It is with these concepts in mind that the writer 
proposes this program. 
The organisation of this program centers around 
real activities which grow out of the pupil*s home, 
school and community experiences* Each unit fur­
nishes a variety of worthwhile problems and pro­
jects purposefully organised to stimulate and moti­
vate a maximum amount of activity on the part of 
the student*! 
The writer feels that there are several advantages 
in unit teaching and in an overall plan of this kind* 
1* This program is written so that the teacher can 
refer to it* 
1 — 
Activities! !xlbUr Hatfi8ld and E' Lewis» Senior English 
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2. She knows where she is going and the 
approximate time it will require to get there* 
3. The pupils like it and show more interest in 
their work* 
4. The program gives evidence that all phases of 
English are related to one another and are pre­
sented in an integrated form. 
5. It gives opportunity for adjustment to a wider 
range of individual differences within the class. 
f i '-. 
6. The activities are so varied that the gifted 
pupil can find ample material to challenge his 
heat and the slow learner gets satisfaction from 
being able to make his contributions*1 
To set up an effective program it was necessary to 
have at hand definite data pertaining to the problem* The 
method used in collecting this data is described in Chapter 
II* The instruments for written expression {See tables X and 
XII) revealed a decided weakness in the following skills: 
spelling* punctuation* capitalization* sentence fragments* 
subject-verb agreement* tense and ease form, These are listed 
in descending order according to frequency mentioned* 
At the beginning of the year's work the pupils* auto­
biographies were checked and the following frequency of errors 
were found: spelling 108* punctuation 103* capitalization 97* 
sentence fragment 83, subject-verb agreement 72* tense 76* 
and case form 76* 
1 — — 
Ibid. 
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At the end of the first semester the autobiographies 
were given back to the pupils for them to eorreot the errors* 
Table XI shows the results* The pupils ware able to find 
more than 50% of the errors they had made at the beginning 
of the term* 
The second instrument of expression, the letter of 
as interesting experience, Table XII revealed the same type 
of errors at the beginning of the term as did the autobio­
graphies. Of the total 544 errors listed, 99 were in spelling, 
90 in capitalization, 86 in punctuation, 71 in tense, 70 in 
sentence fragments, 66 in subject-verb agreement, and 61 in 
case form* 
At the end of the first semester the pupils were 
asked to write a second letter, Table XIII shows that in 
these letters a 53% decrease in errors in capitalization, 
51*5% in subject -verb agreement, 45*7% in sentence fragments, 
34.4% case form, 33.7% tense, 31*1% in punctuation, and 27*2% 
in spelling* 
A study of the results from these instruments used 
seems to show the following: 
1* It locates the weakness in English of the group 
studied. 
2* It reveals a general improvement in the use of 
language skills during the school year 1953-1954. 
3. It shows that the pupils made greater gains in 
their ability to find and correct previously 
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made errors than in correct use of language 
skills in actual life situations* 
In finding and correcting errors made in autobio­
graphies there was a 58.8$ gain, that is, the pupils found 
and corrected 58.8$ of errors previously made. In the 
letters written at the end of the first semester there was 
a 39.2$ reduction in errors made over the errors made in 
the first letters. 
Some of the possible causes for this variation are: 
(a) the carry-over from textbook assignment experience in 
previous schools, (b) that in writing the letters pupils had 
to concentrate on composition as well as skills, or (o) 
environmental background. 
4. It implies that the program used seems to point 
in the right direction. 
5. It reveals a change In attitude toward the 
language program. 
6. In stimulated Interest on the part of pupils to 
the extent that they requested a return of their 
work for self-evaluation. 
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Beeommenda tl ons 
In spite of the limitation of the number of pupils 
and tii© length of time, the findings of this study point toward 
these recommendations: 
1. That thi3 program be adopted for us© in the 
fimpson High School* 
2. That each teacher in the system become intelli­
gently aware of the value of English in securing 
and giving information# 
3. That all teachers feel responsible for helping 
their students express themselves in the best 
possible language# 
4# That all gfade school teachers roe at regularly 
with the teacher of high school English for the 
purpose of organizing and consolidating their 
thinking on the total program# 
5# That the program be revised yearly to meet the 
needs, interests and abilities of the ever 
changing student groups# 
I, That research be continued in this field until 






£* Age Eirthfiate 
3. lima of father Occupation 
4* Education of father: Elementary, high school 
College, none. (check highest attainment) 
5* Mother*B name Occupation 
©, Education of mother: Elementary, high school, 
College, none. (eheok highest attainment) 
7. Does the family own a radio, television, telephone. 
8. list the newspapers subscribed to in your home. 
9. List the newspapers occasionally found in your home. 
10. Make a list of twenty books in your home library 
and check the ones read by you. 
II* List entertainments the family enjoy as a group. 
12. What is your favorite sport? 
13. Who is your favorite sport star? 
14. What type of movie do you enjoy best? 
15. what type of work would you like to do for livelihood? 
Give your first choice. 
APPENDIX B 
Table I questionnaire 









Occupation of mother 





Unskilled labor 3 
Total 37 ~ 
Table III 
Education of Father 
Classification Frequency of mention 
Elementary 37 
High School 0 
College 0 
Tot7T~"~ ' 5 ~6.7 ' " ~ 
Table IT 
Education of Mother 
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Classification FroQuency of mention 
Elementary 34 





Devices for Communication and Listening 
Classification Frequency of aentiop 





Newspapers Subscribed for in Hemes 
Classification Frequency of mention" 
Chreveport Times IS 
Houston Chronicle 6 
The Informer (Houston) 5 
Timpson Times 12 
Center Champion 1 
Not any 9 
Table VI (cont'd) 
Books LA HOSES Library 
Classification Frequency p£ î ntjon 
Bible 37 
Dictionaries 18 
Cook Books 7 
Books on Etiquette 3 
Fiction 14 
Out of adoption text books 15 
Maeazinea liked Best by PUDils 





Eo choice 3 
Kewsoaoers occasionally in Hones 
Houston Chronicle 5 
Dallas Morning Hews 3 
Pittsburgh Courier 1 
Magazines Subscribed for in the Hone 




Country Gentlemen 7 
any 3,8 
5? 
Clasa'irieatlon11 th9 ^^g^oy'oj'ffi^lon 
Ebony 3 
. . . . • • .  •  
True Story 19 
True Konanee 7 
Claris. 3 
yet 1 
I I .  "  ,  
Table Til 
Entertalmaant EnJoyd by Family Group 
Kind Fraqaano? of aantloo 
Soiwanity Progress 12 
Fair® {oocKaanity, county) 18 






Kind Classification Frequency mention 
Favorite Sports Baseball 18 
Basketball 19 
Bo choice 3 
Favorite Sport Stars 
Jackie Robinson 80 
Boy Osstpanella 8 
Goose Tata© 8 
Dave Bo skins 1 
Preacher Bern Z 
Table VIII (cont'd) 
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glad Classification Frequency of mention 
Favorite Movie Types Give first and second choice 
Western 20 
Musical IB 



















School Teacher 3 
Auto Mechanic 1 
Radio Technician 1 
Nurse 1 




Beginning of the first Saras ter 
TWmlatlon nf w^k nninte in iiaaaa skills in autobiographies 
Somber of Pupils ?7 
or .SriT I33©5iT^Ern3 Number x Errors Percentage of total 
* „ Error a 
Capitalization 9? 16.10 
Punctuation 103 17.10 
Spelling 108 17*83 
Ga»©-form 67 11*12 
Subject Verb Agreement 72 11*96 
Sentence fragments 83 13*78 




Sad of the first Semester 
Mimhar of stjitenta ware a hi a t-r. ftnrraftt i,„3t.udantB ftrf.flhlft Number of 'up lis 3? 
.language Skills Errors Corrections 
Capitalization 97 52 
Punctuation 103 68 
Spelling 108 66 
Case form 67 34 
Subject-Verb agreement 72 59 
Sentence fragments 83 47 
Tense 76 so 




Beginning of the first Semester 
Tabulation of v̂ ak points in usage skills In letter writing 
Number of nun lis 37 
Language Skills dumber of errors Percent of Total 
Capitalization 90 16*56 
Punctuation 87 15.99 
Spelling 99 18.19 
Case-form 61 11.21 
Subject-Verb agreement 66 12.11 
Sentence fragments 70 12.86 
Tense 71 13.05 
APPENDIX I (cont'd) 
Table XIII 
Second Letters 
Tabulatjon of Errors at tbe beginning and end of the let Semester 
Number of guslis 37 
Errors Errors Percent 
Skills Beginning of Semester End of Seau decrease 
Capitalization 90 42 53.3 
Punctuation 87 60 31.1 
Spelling 99 72 27.2 
Case form 61 40 34.4 
Subject-Verb agreement 66 32 51.5 
Sentence fragments 70 ot> 45.7 




Tabulation of Errors at the End of the Second Semester 
Compared with the and of the 1st ^-ernes tor 
Number of Pupils 37 
Language Skills Errors Corrections 
Pereent of 
Errors corrected 
Capitalisation 45 85 55,5 
Punctuation 55 20 57,1 
Spelling 42 £3 54,7 
Case forms 33 19 57.8 
Subjeet-Verb agreement 33 21 63.6 
Sentence fragments 36 24 56,6 
Tense 26 15 57.6 
Table X? 
Letters 
Tabulation of Errors at the end of the 1st Semester 
as Compared with the errors at the end of the 2nd Semester 
Lumber of Pupils 37 
Errors end of Errors "arid of Percent of 
Language skills first Aemestar Second Semester Decrease 
Capitalization 42 19 54.8 
Punctuation 60 32 46.7 
Spelling 72 32 53.6 
Case form 40 12 70 
subject-Verb agreement 32 14 56,3 
Sentence fragments 38 18 57.9 
Tense 47 23 51.1 
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APPENDIX J 
Skeleton Outline for Developing 
A Unit 
I. statement on Introduction 
A# Unit topic 
B« Problems 





a* Chief eB$>hasis on student enjoyment and 
widening interest 
b* Assigned selections chosen for their appeal 
to adolescent interest and not merely 
because of academic tradition 
c* Little emphasis on literary analysis 
2. Writing 
a* Simple narratives of personal experience 
b, Simple personal letters 
o. Requirements 
( 1 ) .  Emphas i s  p laced  on  f a c i l i t y  o f  
correctness rather than em style 
{2 ) .  The  s tudent ' s  own  manner  o f  exp res ­
sion encouraged and improved 
3. Speaking 
a* questions and answers in class 
b« General class discussion individual and 
group 
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o» Giving directions and brief special reports 
d« Learning to explain clearly 
e. Retelling stearics 
f. Ginple dramatization 
4« Listening 
a, listening to directions and following them 
b* To recognize main ideas 
c. To gain accurate information 
d» To get and give social enjoyment 
e» To give constructive criticism tactfully 
f* To retell what is heard 
g« To accept classroom comments graciously 






D„ Films • 
£. Records 
Pupil activities - Both individual and group 
1. Individual and group reports 
£» Read and interpret stories 
3. Dramatizing 
4. Write letters 
5. Write essays 
G, Interviews 
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7* Give directions 
8. Discussions 
9. Retelling stories 
10* Sxplaiaing clearly 
11. Develop criteria for Judging programs 
12. Use the library effectively 






VI .  Method o f  eva luat ing  growth  o f  pupi l  and success  o f  uni t  
1. By pupil - Bo X know about this than before? 
What helpful information have I gained? 
2. By group - Is my work as a group effective? What 
have X learned about working in a group? 
3. By teacher - what improvement do X observe? 
Am my pupils able to work with less direction? 
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APPENDIX K 
Regular olaas work was directed toward correcting 
the type of errors found in the letters, autobiographies and 
• • J 
informal interviews, with the interests, capacities, and back­
ground of the students in view. Individual instruction was 
predominant, group instruction was given when occasions arose. 
Each unit of work was evaluated and the progress of each pupil 
noted periodically, Teaoher made tests were given at the end 
of each unit which showed not only the group progress recorded 
in Tables X through XIV but also progressive individual pro­
gress was shown in the following areas: capitalization, punc­
tuation, spelling, case-form, subject-verb agreement, sentence 
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